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ABSTRACT 



The Saginaw Prekindergarten Program is designed to provide 
4 -year-olds with an environment that will enable them to develop skills 
needed for future success in school , and to prepare inner city children for 
entry into kindergarten. The objectives of the program include specific 
achievements in 16 cognitive skills, psychomotor skills, and parental 
participation areas. An annual evaluation was conducted for the 1996-97 
school year. A total of 456 children from 14 schools participated in the 
program. The Prekindergarten Saginaw Objective Reference Test assessed 
student achievement on a posttest-only basis. Teachers recorded the amount 
and type of parent participation throughout the year. Findings indicate that 
students attained all the cognitive objectives and three of the four 
psychomotor objectives. All objectives related to parent participation 
through classroom participation, parent meetings, and completion of home 
activities with the children were also met successfully. It was concluded 
that the Saginaw Prekindergarten Program was very successful for 1996-97, 
having attained 15 of the 16 program objectives. It was recommended that 
building differences in results be examined and that the teachers and program 
supervisor jointly explore reasons for relatively poor achievement on one of 
the psychomotor objectives. (Six appendices include the prekindergarten 
objectives, data collection instrument, and tabulated data by building.) (KB) 
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Program Description 



Saginaw’s Prekindergarten program, which has been in operation for the past 27 years, is funded 
through Title I of the Elementary and Secondary Education Act of 1965. It is designed to provide four 
year olds with an environment that will enable them to develop skills needed for future success in school. 
The ultimate purpose of this program is to prepare inner city children, most of whom come from 
backgrounds that may not have equipped them with these skills, for entry into kindergarten. The 
program has goals and objectives (see Appendix A) that children, teachers, and parents work toward 
throughout the year. After a year of prekindergarten, these children should at least be on par with other 
children as they enter kindergarten. 

This year there were approximately 456 children enrolled at 14 elementary buildings (Baillie 0.5, 
Webber Elementary 1.75, and Morley 0.5 full-time equivalent classrooms). See Appendix B for counts 
by site. For the 16th consecutive year, the standardized 27 item Prekindergarten Readiness Screening 
Device (PRSD) was individually administered. Any pre-schooler receiving a raw score of 17 or below 
was selected to participate in the program initially and those scoring higher were granted entry on the 
basis of need (the next most needy score) at the conclusion of the general screening. 

The prekindergarten staff included a staff supervisor, 1 5 certified teachers, 1 5 teacher aides, and a 
clerical aide. With the exception of the half-day sites, each school operated at least two sessions, one 
from 8:40 a.m. to 1 1:30 a.m., and another from 12:15 p.m. to 3:05 p.m. Class sizes were approximately 
20 children per half-day session. 
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Evaluation Procedures 



This report presents the results of the product evaluation of the 1996/97 Prekindergarten Program. 
A process evaluation was not conducted this year due to the good process evaluation findings in the past 
and also due to the fact that few new staff members were in teaching positions this school year. 

Product Evaluation 

A product evaluation measures the end results of a particular program. The major product (or 
outcome) question was: Did the program attain the objectives it set out to accomplish? 

To answer this question, the Prekindergarten Saginaw Objective Reference Test (PK-SORT) was 
used to assess student achievement (see Appendix C for a copy of PK-SORT). The PK-SORT included 
31 items dealing with both psychomotor and cognitive program areas. The first 17 items measured the 
program’s nine cognitive objectives, while the remaining 14 dealt with the four fine and gross motor 
objectives. 

The other evaluation instrument is the Parents as Partners Sheet on which each teacher records the 
amount and type of parent participation that occurred during the year (objectives 14-16). Due to the 
mobility of children into and out of the program, a decision rule was developed to define the mastery 
criteria for less than a school year’s attendance related to objectives 14-15 (see Appendix D for the 
decision rules). 
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Presentation And Analysis Of Product Data 



Prekindergarten Saginaw Objective Referenced Tests tPK-SORTl 

The results of the PK-SORT are presented below. PK-SORT results are reported separately for 
both cognitive and psychomotor subtest areas. The following results are based upon the testing of 446 
pupils during April 14-May 7, 1997. Summary post-test data for the cognitive subtest are contained in 
Table 1 below. The cognitive subtest measures nine objectives. 
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Table 1 



Pupils Attaining Objectives of the Prekindergarten SORT Cognitive Subtest 



ObJ.# 


Objective 

Description 


Standard 


Pupils 
Attaining 
Standard 
# % 


Attainment 

of 

Objective 


1 


Physical Knowledge 


80% of the pupils will 
correctly respond to 
2 of 3 related items 


427 


(95.7) 


Yes 


2 


Social Knowledge 


80% of the pupils will 
correctly respond to at 
least 3 of 4 related items 


429 


(96.2) 


Yes 


3 


Knowledge: 

Classification 


50% of the pupils will 
apply 2 criteria for sorting 


397 


(89.0) 


Yes 


4 


Knowledge: 

Logical-Mathematical 

-Seriation 


70% of the pupils will 
answer at least 1 of 2 
related items 


365 


(81.8) 


Yes 


5 


Spatio-Temporal 
Knowledge: 
Structure of Time 


50% of the pupils will 
respond correctly to 
at least 50% of the items 


368 


(82.5) 


Yes 


6 


Expressive Language: 
Labeling 


85% of the pupils will 
label at least 4 objects 
in a picture 


454 


(99.8) 


Yes 


7 


Expressive Language: 
Mean Length of 
Utterance 


80% of the pupils will 
use a sentence of 5 
or more words 


436 


(97.8) 


Yes 


8 


Expressive Language: 
Semantics 


65% f the pupils will 
use at least 2 of 5 
elements of fluency 


406 


(91.0) 


Yes 


9 


Expressive Language: 
Plot Extension/ 
Expansion 


50% of the pupils will 
use at least 1 element 
of plot extension in 
their description 


418 


(93.7) 


Yes 



Note. N=446. 
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Analysis of the data contained in the above table reveals the following: 



• Prekindergarten pupils attained nine of the nine (100.0%) cognitive 
objectives. 

• The Knowledge: Logical-Mathematical-Seriation showed the lowest 
attainment (8 1 .8%). 

• Objective 6 (Expressive Language: Labeling) continued to 

demonstrate the greatest percentage of attainment (99.8%). 



Summary data for the psychomotor subtest are presented in Table 2 which follows. The 
psychomotor subtest measures four objectives. 



Table 2 

Pupils Attaining Objectives on the Prekindergarten SORT Psychomotor Subtest 



Obj.# 


Objective 

Description 


Standard 


Pupils 
Attaining 
Standard 
# % 


Attainment 

of 

Objective 


10 


Fine Motor 
Coordination 


80% of the pupils will 
perform at least 3 of 
4 activities 


420 (94.2) 


Yes 


11 


Spatio-Temporal 
Knowledge: 
Structuring of 
Space (Order 


65% of the pupils will 
correctly pattern a 
topological relationship 


307 (68.8) 


Yes 


12 


Representation 
at the Symbol 
Level: Specific 
Shapes 


65% of the pupils will 
copy 3 of 4 shapes 


252 (56.5) 


No 


13 


Gross Motor 
Coordination 


80% of the pupils will 
complete at least 3 of 
4 movements 


416 (93.3) 


Yes 



Note. N=446. 
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Analysis of the above data reveals the following results: 



• Prekindergarten pupils attained three of the four objectives (75.0%). 

• Objective 12 (Representation at the Symbol Level: Specific Shapes) 
showed the lowest attainment (56.5%) and is the only objective not 
mastered by the group. 

• Objective 10 (Fine Motor Coordination) demonstrated the highest 
attainment (94.2%). 



The presentation of cognitive and psychomotor post-test achievement data by building are show in 
Appendix E. 

A comparison of this year’s PK-SORT post-test results with the last year is reflected in Table 3 
below. 
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Tables 



Difference Between 1996 and 1997 Pupil Attainments on Prekindergarten SORT 



Obj.# 


Objective Description 


1996 
Pupils 
Attaining 
Standard 
# % 


1997 
Pupils 
Attaining 
Standard 
# % 


Difference 
Between 
1996 and 
1997 
% 


1 


Physical Knowledge (80)^ 


426 


93.2 


427 


95.7 


2.5 


2 


Social Knowledge (80) 


435 


95.2 


429 


96.2 


1.0 


3 


Knowledge; Classification (50) 


369 


80.7 


397 


89.0 


8.3 


4 


Knowledge: Logical-Mathematical- 
Seriation (70) 


356 


77.9 


365 


81.8 


3.9 


5 


Spatio-Temporal Knowledge; 
Structure of Time (50) 


381 


83.4 


368 


82.5 


0.9 


6 


Expressive Language; Labeling (50) 


457 


100.0 


454 


99.8 


-0.2 


7 


Expressive Language; Mean 
Length of Utterance (80) 


441 


96.5 


436 


97.8 


1.3 


8 


Expressive Language: Semantics (65) 


389 


85.1 


406 


91.0 


5.9 


9 


Expressive Language; Plot Extension/ 
Expansion (50) 


436 


95.4 


418 


93.7 


-1.7 


10 


Fine Motor Coordination (80) 


437 


95.6 


420 


94.2 


-1.4 


11 


Spatio-Temporal Knowledge: 
Structuring of Space (Order) (65) 


319 


69.8 


307 


68.8 


-1.0 


12 


Representation at the Symbol Level; 
Specific Shapes (65) 


252 


55.1 


252 


56.5 


1.4 


13 


Gross Motor Coordination (80) 


435 


95.2 


416 


93.3 


-1.9 



Note. N=457 for 1996. N=446 for 1997. 



^Mastery criteria for each objective stated in percent. 
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A review of the table indicates that for 1996 compared to 1997: 



• Of the 13 objectives, eight showed increases while the remaining five 
showed a minor decrease in the percent of pupils meeting the mastery 
criteria. Program staff and leadership should be complemented about 
the increased performance of their pupils this year compared to those 
of last year . 

• The decrease ranged from -0.2 to -1.9 percentage points while the 
increases ranged from 0.9 to 8.3 percentage points. 

• The largest decrease was shown by Objective 13 (Gross Motor 
Coordination [-1.9]). 

• Overall, almost all of the objective attainments are well above the 
stated criteria and the observed decreases are most probably due to 
variations in the new cohort rather than a general trend of the program. 



Parents as Partners 

Parent participation has always been an important part of the Prekindergarten Program. This 
component is designed to provide parents with the skills they need to become directly involved in their 
children’s education. Parents and other members of the family frequently are quite eager to provide 
these learning experiences for their child. The parenting component can provide them with specific 
information on how their frustration can contribute to their child’s development. 

The parent program had three main objectives: 

14. 60% of the prekindergarten families will participate in the classroom 
or on field trips four times per year. 

15.60% of the prekindergarten families will participate in parent 
meetings four times per year. 

16. 80% of the prekindergarten families will complete with the child, 
nine home activities and return them to school. 

The evaluation of this year’s parenting component consisted of a year-end analysis of the data 
collected and recorded during the year. 
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Parent participation is an important component of this program. Table 4 below presents a detailed 
view of how the program fared on each of the three objectives. 



Table 4 

Attainment of Parents as Partners Objectives 



Objective 

Number 


Families Meeting Standards 
# % 


Objective 

Attained 


14 (60%>a 


367 


77.6 


Yes 


15 (60%) 


401 


84.8 


Yes 


16 (80%) 


427 


90.3 


Yes 



Note. N=473 families. 



^Mastery criteria for each objective stated in percent. 



As an analysis of the above data indicates, the parenting component was a success. All three 
objectives met the attainment standard. Parenting data by building can be found in Appendix F. 



Summary and Conclusions 



The 1996/97 Title I Prekindergarten Program served approximately 456 children at 14 elementary 
schools. A screening test was administered to each registrant at the beginning of the year to select the 
children who most needed this experience. 

The Prekindergarten Saginaw Objective Reference Test (PK-SORT) was used to measure product 
outcomes on fifteen of the sixteen program objectives. The results show that the program attained nine 
of the nine (100.0%) objectives in the cognitive skills area, and three of the four (75.0%) objectives in 
the psychomotor skills area. Overall, the program was able to attain twelve (92.3%) of the thirteen PK- 
SORT objectives. 

Objectives 14, 15, and 16 were also part of the product evaluation of this program. These 
objectives deal specifically with the Parents as Partners program component. Results show that the 
program attained all three of these objectives. 

Thus, the Saginaw Prekindergarten Program was very successful in attaining 15 (93.8%) of the 16 
objectives for the program. Review of the process and product evaluation data indicates certain areas 
where refinement or adjustments can be made in aiming toward further program improvement. 
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Recommendations 



The recommendations that follow are based on this year’s process and product evaluations and are 
intended to help bring about Title I program improvements in the following school year. These 
recommendations take nothing away from a program that continues to show very impressive results on 
an annual basis for over 26 years, this year being no exception. 

The recommended ideas and techniques offered below stem from a perceived problem and are just 
one of many ways to improve the performance of the program. As solutions are sought for optimum 
program operations, a dialogue/discussion should be undertaken to determine the best and most workable 
way to solve the perceived problem. The staff and evaluator should be brought into these discussions so 
that all involved feel part of the proposed new operation of the program. 



1. The teachers and program supervisor should jointly explore the 
probable circumstances for relatively poor achievement on objective 
12 and develop an instructional management system which will lead 
to attaining this objective, (#12 dealt with Representation at the 
Symbol Level: Specific Shapes). 

2. As with any educational program, the program supervisor and 
teaching staff should analyze the building results presented by 
objective, in order to formulate a plan to reduce differences in 
program impact across buildings. This program and staff 
consistently receives a hard core population of at-risk youngsters and 
provides an excellent educational experience through their 
continuous review process . 
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APPENDIX A 



1996/97 TITLE I PREKINDERGARTEN OBJECTIVES 



1. Physical Knowledge 

80% of the pupils will demonstrate properties of and display appropriate behavior for 
exploring properties of objects by correctly responding to 2 of 3 items. 

2. Social Knowledge 

80% of the pupils will demonstrate knowledge of social roles by correctly responding to 
at least three of four items. 

3. Knowledge: Classification 

50% of the pupils will successfully apply two criteria for sorting: color and/or form. 

4. Knowledge: Logical-Mathematical-Seriation 

70% of the pupils will compare and arrange objects according to a given dimension of 
coordinating transitive relationships of at least one of two items of this objective. 

5. S patio-Temporal Knowledge: Structuring of Time 

50% of the pupils will respond correctly to at least 50% of the items related to temporal 
ordering of events. 

6. Expressive Language: Labeling 

85% of the pupils will label at least four objects in the birthday party picture. 

7. Expressive Language: Mean Length of Utterance 

80% of the pupils will use sentences of at least five words to describe the birthday party 
picture. 

8. Expressive Language: Semantics 

65% of the pupils will use at least two of five elements of fluency in their description of 
the birthday party picture. 

9. Expressive Language: Plot Extension/Expansion 

50% of the pupils will use at least one element of plot extension in their description of 
the birthday party picture. 
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APPENDIX A 



1996/97 TITLE I PREKINDERGARTEN OBJECTIVES (Continued) 



10. Fine Motor Coordination 

80% of the pupils will successfully perform at least three of four activities involving 
hand/eye coordination. 

11. Spatio-Temporal Knowledge: Structuring of Space (Order! 

65% of the pupils will correctly respond to topological relationships of order or pattern. 

12. Representation at the Symbol Level: Specific Shapes 

65% of the pupils will copy successfully three of four shapes. 

13. Gross Motor Coordination 



80% of the pupils will successfully complete at least three of four large movements of 
the body. 

14. Parent Participation 

60% of the adult members of the prekindergarten family will participate in school 
activities at least four times per year. 

15. Parent Education Program: Friday Meetings 

60% of the adult members of the prekindergarten family will participate in at least four 
Friday meetings. 

16. Parent Education Program: Home Work Activities 

80% of the adult members of the prekindergarten family will help the child complete at 
least nine prekindergarten home activities and return them to school. 
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APPENDIX B 



Prekindergarten Participants by Building as of 
January 30, 1997 



Elementary Building 

E. Baillie 

Coulter 

Emerson 

Nelle Haley 

Heavenrich 

Houghton 

Jones 

Longfellow 
Longstreet 
Jessie Loomis 
Morley 
Jessie Rouse 
Salina 

Webber Elementary 
TOTAL 



Number of Participants 

17 

40 

36 

36 

36 

30 

35 

32 

33 

32 
17 

33 
28 
ii 

456 
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IFFSDIZ C 



DIUCTIOS rot AOf imSTSllHG 

PMPHDncMHga aicimif OBJBcnvg RBroEacgD tpt (Pi-soti) 



This ccsc is CO b« adainiscsrsd on a oa«~co*^nt basis. Ic is loporcanc 
chac each casting situation bt tsstncially cht saat for all pupils. Very 
cartful accancion should bt given co cht dtcailtd inscruecions chac are pro- 
vldtd in chtst dirtcciona, as util as cht instructions cha.c art incorporated 
into cht case icsalf. 

All ctachar diraccions chac art includtd in cht case will bt in partn- 
chtsts ( } and art not co bo road co cht pupil. Iha ctachar should bt 
familiar vteh all qutsciona as wall as cht aacorials chac art co bo ustd in 
adainisetring cht ease. Tha ease kle should bo chacktd for inclusion of a 
coapleet sac of cht oanipulacivt tsactrials and flash cards. (Sat Appandix A 
for an invtneory of chtst aacorials. } 

In adainisetring cht ease, cht eaachat is co scoro cht pupil rtsponse co 
tach ieaa as ie is glvoo* Each ieoa is scorod on a right or wrong basis. Th 
conetne of tach pupil rtsponst is co bo acetpetd by eha ctachar ae fact valut 
Tha ctachar should ba caraful noe co prowida eha pupil wleh any varbal or non 
vtrbal sigttsda chac alghc iafluanct cht pupil's chinking or tvancual answer. 

Ie is appvopriaea for eha ctachar co provido holp chac tnsuroa chac cht 

pupil undorscands eha eaak co ba parfocatd. In order co facilicaea this 

uodtrscanding, each sac of inscruecions should bt givon and chon bo-rtpaaced. 

Soae pupils btnafie froa a pause or a **waie eiaa'* before ehay are required co 

give a response. Ie is paraisaabla co have a pupil seart over if ie appears 

§ 

chac ha/sha has forgoeean eha cask* or is confused as eo whae eo do. The 
pupil should ba given up eo 30 seconds eo rtspond eo any given ieaa. Every 
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APFEDIZ C 

acceape should b« oada co adaintscsr all Icsas of cha ease co all pupils. The 
caaehar should cako as auch ciaa as raasonabl7 nacassary co eoaplaca cha case. 
If approprlaca, cha case eaa ba glvan ovar a nuabar of days and In a nuabar of 
sacclngs. 

Slnca cha caaehar Is co Judga cha eorraecnasa or tacorraccness of each 
pupil rasponsa, cha dlraeclons for aaeh case Icaa eoncains a saeclon on 
eorraec or aeeapcabla rasponsas. A elaar undarscanding of cha aeeapcable 
rasponsas provided in cha case insctuccions will ensure chac cha caaehar can 
quickly and eonsiscencly score aaeh icaa. Rasponsas are co ba scored and 
coded on cha aaswr shaac as cha pupU answers each quaselon. Tha following 
syabols are co ba used for scoring: 

^ for eorraec rasponsas and 
^ for locorrace or no rasponsas 

A aaehlna scoraabla answer shaac will ba used co record cha pupil's 
rasponsas. Tha caaehar should carefully follow cha procedures chac are 
ouclinad in cha **Dlraceiona for Coaplacing cha Prakindargarcan SCKT Answer 
^^*cs**. These dlraeclons will be ineludad in cha packsc concaining cha 
■aehina scoraabla answer shaecs. 
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FimnXIGA&TSH SGtT TEST CmS 
PAET I: COCWinVE tETEIDWEMT S OBTEST 



(Ram«ab«r. all scacaaancs to paranchasaa ( ) are Lncanied for your use and are 
no^ CO be read co che child* In recording’ ansuers on your answer sheeCt you 
should code A ■ correct response and ^ ■ incorrect or no response.) 



1. SAY, *'Le c's play a gaae where you have co cell ae 
about things you cannot see.” 

(Hand che pupil feely sock Nuiber 1. 

It contains a aecal zipper.) 

SAY, "Puc your hand in che sock. Keep your har^ in 
che sock. laka che thing chac is in che sock 
and feel ic. Tell ae about ic." 

(Pause. Listen for one of these acceptable 
responses and aark your scoring shaec accordingly.) 

Acce£Cab^e_Resoonse£ 

““ Haas of che object 
— “ Shape of che object 
““ Uso of the object 

Naaa of che aacerial of che object 
Texeura of che object 



SAT, '*lee's taka a look ae ic. Now, lac's do anoclMr 
ona*** 

(VttC away sock Niaber 1 asking sure chat cha 
is put back, caka one sock IHabar 2.) 
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APFODIZ C 



(Hand eha pupil fealy sock Kiabar 2. Ic 
eonealaa a eooehbruah«) 



SAYt '*Pue your hand In eha aaek* Kaap your hand In 
eha sock, taka eha ehlnc ehae is in eha sock 
and feal le. lall aa aboue le.” 

(Rsusa. Usean for ona of ehasa aeeapeabla 
raaponsas and nark your scoring shaae accordingly.) 



Acce£Cab^a_^ajoons^ 

— Naffla of objace 
-- Shapa of eha objace 
““ Usa of eha objace 

Haaa of eha naearlal of eha objace 
““ Taxeura of eha objace 



SAY, e s eaka a look ae- le. Now, lae'a do anoehar 
ona.** 

(Pue away Miabar 2 ouklng sura ehae eha eooeit~ 
brush Is pue back, eaka oue sock Nmbar 3.) 



(Hand eha pupU faaly sock Nuabar 3. le 
conealna a plaselc egg.) 



S* SAT, "Pue your hand in eha sock. Kaap your hand In 
eha sock. laka eha ehing ehae la la eha sock 
and faal le« Tall aa aboue le.” 

(Pauaa. lAsean for ona of ehaaa aeeapeabla 
cnaponana and nark your scoring shaae accordingly.) 



A£ca£eablaJasgonsas 

— Nana of eha objace 
•“ Shapa of eha objace 

Usa of eha objace 

““ Nana of eha aaearlal of eha objace 

— Taxeura of eha objace 



SAT, "Lae's eaka a look ae le." 

(Pue away sock Miabar 3 aaklng sura eha agg la 
pue back.) 



O 

ERIC 
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BEST COPY AVAILABLE 



4. 



. SAT, 



SAT, 



5 - 7 . 



8. SAT, 



SAI, 



er|c 



AFPODIZ C 



“Sov lac's eaka a look ae soaa pieeuras and 
calk about ehaa." 

(Show eha child eha pieeura oarkad wich eha 
Niabar 4 on ehw back. As you ara holding ie 
follow ehasa dlraeelons.) 



"Tall oa who this uorkar is. Whae doas s/ha 
do?" 

(Pausa for rasponsa, liscaning for ona of eha 
aceapeabla raspoasas liscad balow.) 



Acca£tab^a_^a^£onsas 

— Naaa of eha rola or eiela of eha wo dear or 

— A dascripcion of whae s/ha doas or how 
eha workar hslps us. 



(Mark your scoring shaae accordingly.) 



(Pue away pieeura tkiabar 4 and coneinus following 
eha saoM dlraeelons for pieeuras S, 6, and 7. 
Saaaabar eo aark on your scoring shaae afear 
aaeh quaseion.) 



"In Juae a alnuea wa will play a gaaa wleh soaa 
eandias which should ba loes of fm." 

(Opan eha anwalopa aarkad ieaa Ihabar 8 and 
randoaly plaea eandiaa ehae ie coneains in 
front of eha pupil* Aa you daseriba what 
eha pupil la eo do, gaaeura wleh your hands 
eo rapraaaat tm pUas.) 



"Soaa eandiaa ara ^llow, soaa ara graan, soaa 
ara round, and soaa ara long. Pue eha eandiaa 
Chat ara alika ineo ewo pilas. All eha eandias 
in aaeh pila should ba alika." 

(Pausa for eha child eo group eha eaodi#«* Kaka 
aura ehae ona of eha groupa is eorrace according 
eo eha aceapeabla rasponsas lisead balow.) 



A£ea£eabla_Jaj2onsa£ 

-- Grouping according eo color 
— Grouping according eo fora 

(Mark your acorlng shaae accordingly.) 

22 




BEST COPY AVAILABLE 



AFFZIDZX C 



9. SAT, **Ia Juae a ninuec will play a gaaa with soaa 

~ elrelas aod crlangias which should ba iocs of fun*'* 

(Opaa eha aavalopa aaricad icam Nuabar 9 and 
randoaly plaea eha ahapaa la front of eha pupil. 

As you dascrlba whae eha pupil is to do, gaseura 
with your hands to raprasane eto pilas.) 



SAT, "Put eha ahapaa chat ara eha saaa into two piles. 
All eha ahapaa in each pile should ba alike.'* 

(Pause for eha child eo group eha ahapaa. Maka 
sura Chat eha groups ara eorraee according eo 
eha accapeabla response liacad below.) 



Acca2Cab_le_Jjas£onaa 
— Grouping according eo form 



(Mark your scoring ahaae accordingly.) 



10. SAT, "Mow lac's play %dch soma coy bears. They ara 
a family." 

(Remove coy bears from envelope marked item 
Niaibar 10 aod allow child eo play wleh aod 
calk aboue eha bear family.) 



SAT, "Mow, can you pue this family from eha blggase 
eo eha amallaae?" 

(Pauaa for eha child eo arrange eha bears from 
blggase eo amallaae or eha ravaraa ocdar. Maks 
sura ehae eha arrangamane is eorraee according 
eo eha accapeabla raaponsaa liaead below.) 



AccaoeablaJasponsa£ 

“*• All four bears from blggase eo amallaae or 
four bears .om amallaae eo blggase 



(Hark your scoring ahaae accordingly.) 



«6ST COPY AVAILABLE 



o 
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23 



28 



APPSIDXZ C 



11* SAT( "Mow lot's talcs a look at sona piecuros and put 
thM la ordar*" 

(Opati tha anval'opa markad Item 1 1 and randoil/ 
placa tha four pleturas in front of tha child.) 

SAY, "Kara ara four girls. Sons of tha girls ara 
call, socsa ara short. Put tha girls in a row 

froa callast to shortast." 

(Provida a rular as basa. Pauso for tha child 
to arranga tha girls. Maks aura that tha arranga- 
nant is eorract according to tha accaptabla 
raaponaas liatad balow.) 

Acca£cab^a_Raagonaa£ ' 

**- All four pleturas froa tallaat to shortast or 
— All four pleturas froa shortast to tallast 

(Mark your scoring ahaae accordingly.) 



O 
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SAMPLE EXERCISE 



SAT, 



SAT, 



SAT, 



SAT, 



SAT, 



'Va ara going to look at sona pleturas. Ua'ra 
going to talk aboue what happens first, naxt , 
and last." 



(Opan anvalopa narkad "Saapla, 12 and 13". taka 
out pleturas for saapla itaa. Lay pleturas on 
eabla in order of #1, #2, #3, left to right, 
facing child.) 



'*l<at'a do this togathar. Listen to tha story." 

Mother alxed up a eaka. 

She put ic into tha oven to baka. 

Thoa tha eaka is ready to eat. 



"Show aa tha picture that happened first." 

(Biaaa for answer and correct if ha/slw has 
not tadarstood dlraetlons.) 



best copy available 



"Show aa tha picture t.hae happanad naxt." 

(Pause for answer and eorract child if ha/ she 
has not understood.) 



"Show aa the pietura that happened lase." 



(If child gives incorrect saquanea, teacher tails 
eha story and prasancs pieeuras in correct saquanca.) 

24 



29 



12. SAT, '^C's do aoochar scory 



SAT. 

SAT. 

SAT. 

SAT. 

13. SAT. 
SAT. 

SAT. 

SAT, 

SAT, 



(Puc lem 12 pleeuros oue tn ordor of #1. #2. #3. 
Ufc oc rlghc. 'facing child.) 

**Lisc«n CO eh« scory.” 

Daddy wroc* a loeeor. 

H« ualkod Co ch« oailbox. 

H* oailtd ch« loccor co his frioad. 

"Show a* ch« piccur* chac happonod firsc.” 

(Pause for correcc piccur*. ) 

"Vhac happened nexc?" 

(Pause for correcc piccur*.) 

"Vhac happened lasc?" 

(Pause for correcc piccur*.) 

Child lausc poiac co or give you piccur** in 
correcc order. 

(Mark your scoring sheec accordingly and puc 
piccures away.) 

"lee's do anocher scory." 

(Puc Icea 13 piccures ouc in oeder #1. #2. #3. 
lefc CO righc. facing child.) 

"Liscen co cha scory." 

The boy fell in ch* aud. 

Ha cook a bach. 

Now h* is all clean! 

"Show aa cha piccur* chac happened firsc." 

(Pauaa for correcc. piccur*.) 

"Vhac happened nexc?" 

(Pause for correcc piccur*.) 

"Whac happened lasc?" 

(Pause for correcc piccur*.) 

Qiild auae poiac co or give you piccures in 
correcc order. 

(Hark your scoring sheec accordingly and puc 
piccures away.) 




APPnDIX c 



14» SAT, •*! have a piecura htra sue of a scocy book. Ic's 
pare of eha seory, bue eha words art oissing. 
Would you look ae my piecura and halp ma vteh 
cha scory?** 

(Taaehar- hands child eha piecura from foldar 
aarkad Miabar 14 .) 

SAT, "Tall ma idtac you saa in chis piecura.'* 

(^usY for eha child eo answar. Maka sura ehae 
eha answar is lisead balotr as an aeeapcabla 
responsa.) 



Acca£Cabla_2o*B2J12£i 

— Nana ae laaae four objaees in piecura 



(Kaad noe idaneify eorraeely) 



dog 


ball 


squirral 


ears 


boys 


si ids 


girls 


picnic eabla 


baby 


eras 


cup 


blanks e 


grandma 


boeela 


sandwich 


el ova r 


pia 


flowars 


glass 


chair 



Ineorrace_^_spoasas 
Did HOC calk 

““ Naaad laaa chan four objaeea 
Cava irralavane rasponsaa 



(Mark your aeorlng shaae accordingly.) 



BEST COPY AVA/MBlf 
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31 



(Child eoneinuAs eo 



US* pleeur* laarksd NUabar 14.) 



13. SAT; 



16. 



O 
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"T*ll aa whse you chink is happaning Ln eha plceura?" 
•*Caa you call a* aor* abouc eh* ptceura?" 

(Fauaa for eh* child eo call eha seory. Maka 
sura chae eh* ansuar is Ilscad balow as an 
accepeabl* rasponsa.) 



A££e£eabl*_Ra_spon3* 

— Haas a saneane* of 3 or aor* uocds 
^ncorrec£_^*s£ons*s 

Child doaa noe ealk 

~~ Usas saneancas of four wards or lasa 

— Usas phrasas 



(Mark your scoring sheae accordingly.) 

(Scor* seory givan for leas IS in eacM of 
aecapeabl* rasponsa* givan balow.) 



Acc*£cabl*_R*s2ons^ 

Usas ae laase 3 or S of eh* lisead alananes 
of fluaney. * 

^ncorr*ce_^*apons£ 

— Usas lass ehan 3 of eha lisead alaaanes of 
fluaney* * 

* Fluaney eonsises of addieional rasponsas using: 

^ Modlflars (usas adjaeeivas or advarbs.) 
SpaClsl alananes (usas praposieions 
iadiescing posieion.) 

~~ (kmbar wrds 
““ Eaoclonsl or faaling uords 
■" Saqunne* (usas phrasas eo daseriba 
s sarias of avanes.) 

(Mark your scoring shaae accordingly.) 



BEST COPY AVAIU01BLE 
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32 



17 , 



(Qilld eoaclnuis Co hold eh* plecur* froa ch* 
foldor aarkad Nuabar IS.) 

SAI» "Whae do you ehlak will happaa naxc? What will 
ch*7 do wImu eha picnic is over?'* 

(Paus* for eh* child co answar. Make sura ehae 
Che answer Is llsead below as an accapeabla 
response.) 



Acc*£Cabl*_Ras2ons£ 

— Child uses 1 or aor* of eh* alaaanes llsead 
below as a ploe excenslon. * Any of eh* 
excenalons below should be accepeabl*. 

* Ploc extension consises of : 

-- Inferences 
— “ Pradlceions 

— Cause and efface 
— • Conclusions 

Incorrect Response 

— Child does not use ploe extension. * 

* Ploe extension consists of: 

— Inferences 

— Predictions 

— Cause and effect 
Conclusions 



(Mark your scoring sheet accordingly and put eha 
picture away.) 



COPY AVAILABLE 
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APmDIX c 



PAIT II 



31. 



32. 



er|c 



! psicnora AiniTiBS sobtzst 



(Froa •Rv«lop« n«rlc«d ^^ab•r 31, ask pupil eo 
fold a S'* X 3** shaae of pap«r in half. Taaehar 
daonseraeas with a saapla. ) 

SAY, "Fold eha papar in half." 



Acce£eab^a_^a^S£onsa 

Using ml or, folds should show an accuracy 
3/8" in any diraceion. 

(Mark scoring shaae accordingly.) 



(Using eha saaa foldad shaae, ask pupil eo opan 
eha shaae and cue eha papar oa eha fold.) 

SAT, "Now opaa eha shaae and cue eha papar oa elM 
fold lina." 

(Taachar daaonseraeas wieh his/har saapla.) 



Acca2eab^a_jas2ons^ 

““ Using rular, cues should ba 1/2** froa 
elM fold. 

(Mark scoring shaae accordingly.) 



COPY available 



29 



34 



APPSDZX C 



f 



34, 

SAT, 



(Uaiaf « crayon froa anvalopo ?4iab«r S3, ask 
pupil eo color inaldo eho ouelino of eho clrclo.) 

~ "Color iaaido chla clrcla. Color all of cho clrclo." 




Acea£Cab^o_Ros£anM 

— Ufllof rulor, eoloriaf aorka should ooe oxeood 
L/ 2 " ae any polae and approxlaoeoly 2/3 rds of 
eirelo should bo colored, 

(Mark acorinf shaoe aeeordinf I 7 .) 



(Ualnf a crayoa tram aovolopo Nkabor 34, aak 
pupil eo draw a lino boeuooa eho ewo lliMa,) 

a lino boewioa eho ew liaaa frow eho oouao 
eo eho houoo*" 



Aceo£eabla_Jas2ons^ 

Crayoa llaa ouae bo wiehin parallal liaoa and 
coaaoee eho oouao eo eho houso or com wlehla 
ae laaae 1 / 2 " of eouehing boeh eho oouao aad 
eho houao* 




ERIC 



Morto, «h..e wcordlnfly*) 

30 3 5 




apfsdzz c 



SS. (Uila« cuc-oue fons fro« envelop# NUaber S3, place 

ehea on ehe cable faelnf ehe child in the order 
Shaun below. Then cake a siailar see froa envelope 
' Ntaber 33 and ask ehe child eo sake ehe saae 
paeeem.) 




Accepcable Response 



““ Linear order ause be ehe saae as ehe ezsple. 
(Hark scorlnc sheer accordlnglf.) 



36. (Child auee be seaead across ehe eeaehar. Teacher 

places his/her 3 eof cars froa envelope Miaber 36 
on ehe oakeaf circle. The eeacher pues dow ehe 
parking scrip, one in frone of ehe child ax^ 
aaoeher ae lease 10 inches a««7 froa ehae one and 
parallel eo ie.) 

SAT, **Ve are going eo build parking loes. ?lrse, tqu 
« aech how X park mj cars and erucka.** 

(Froa eho cirela eha eeaehar eakaa 3 ears and 
pLscas chM oa eeaehar parking scrip #2 in eha 
predeea rained order for all children aa 
prlacad on parking scrip. Teacher ehea places 
eha child's 3 coy ears oa ehe oakcag circle 
cad aaka eha child eo park hls/tMr ears oa 
child's parklag scrip #1 eo look juse lika 
eha eeachar's.) 

SAT, **?ark tout ears June lika aiaa.'* 



Aeee£eable_Jij2SS2* 

Linear order of ears ause be ehe saae as 
eha eaachar's order according eo color. 



(Hark scoring sheee accordingly.) 

31 

36 



BJSTCOPyAWIUBtE 



37-60. 



61 . 



62 . 



O 
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AFPDDIZ C 



(a«iaf cards fro« •mrslopa Miabsr 3 7-60, show 
. ono card ae a cLat la cha followiaf order. 
Read aa sacra shose of paper co the child co 
draw Che figures.) 




A£CS£Cable_Res2onse 

■■ Sea Appaadiz ^ for aecepeable drawtaga aa 
shovel ia Adaiaiscracioa aad Seorlog Haaual 
for cha Dawalocaaaeal Ta sc of Vi sual tfaear 
Incearacion. 



(Clvaa cha direct iva [opporcuaicf] eo hop oa 
one foot, cha child mil ba able eo eaka fire 
coaeaeueiva hope oa aiehar foot.) 



Acca2eabla_Ra_ogonea 

— Sttccaaafal parfoeaaaea of cha abora aeelTlej. 
(Mark seorlag sbaac aceordit^lp.) 



(ClTaa a mark oa the floor, cha child will ba 
akla eo Juap oear le hr siauleaaaouslp lifeii« 
faac froa eha floor sod propailiag hla/lmr 
body forward aad landing meh fane eogachar.) 



A£ct2CabI^jB9£onM 

— Sueeaaaful parforaanea of eha abora aeelTley. 
(Mark aeorlng shaae accordingly.) 



32 



37 



AFPnDIZ c 



63, (Givan a diracelva (opporcunlcyl co skip, as a 

_ parelclpane la any group acelvicy which lovolvas 
* skipping, eha laarnar will ba abla eo skip using 
aleamaea faae. for a diseanca of can or nora 
faae«) 



Accapcabla Rasoonsa 

Succassful parforaanea of eha abova acelvicy. 
(ilsrk scoring shaae accordingly.) 



(Glvaa a eao-fooe langeh of a 2** by 4** place of 
ItBbar. eha child will ba abla eo wtlk a diseanca 
of ae Isaac fiva faae on eha 4" sida of eha 
Itaibar.) 



Acca£eabla_jas2ons£ 

— Succasaful parforaanea of eha abowa acelvicy. 



(Mark your scoring shaae accordingly aid put eha 
aaearlals aiaty. Thank eha child for working 
wieh you.) 



er|c 
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best copy Al/AIUBIE 



Appxmix c 



axiacbhkhts 




34 



AFnBZX c 
AXIAOaWZ A 

pc<4acr cfTERotT or mateiiau 

PAAT I: coqnim cKTiijOfwgiff sobtest 

1 fccly sock with a zippar Ln Le. 

1 faaly sock tdeh a eooehbruah in le. 

1 faaly sock wleh a plaaele «gg in le. 

- pleeura of a poseaan, polleaaan, eruck driver, 
and snack bar aeeondane. 

4 green and 4 yellow candles (4 round and 4 receangular) 

5 circles C3'*3/4'* dlaaaeer) and 4 erlangles (3~7/8” sides) 
4 bears of varying halghes/slzes 

4 girl paper dolls of varying helghes/slzas and 1~12” 
ruler for base (9-1/2'*, 7-7/8**, 6-1/4**, and 3-1/4'* eall) 

3 plceurea of Moeher sizing cake, baking cake, and 
serving cake. 

3 plceurea of Dad wrlelng leeeer, walking eo eallbox, 
and sailing leeeer. 

3 plceurea of Boy falling In sud, eaklng baeh, and 
ehra all clean. 

1 plceure of a picnic. 

PUT II - P8T C aC M Or O » OKTEIOBlEar StaiEST 



less 1. - 
lees 2. - 
lees 3. - 
leess 4-7. 

lees 8. - 
lees 9. - 
lees 10. - 
lees 11. - 

Sasol e - 

lees 12. - 

lees 13. - 

lees 14. - 



lease S1-S2. - ^-Ineh square places of paper and 1 pair of scissors. 

leess 33-34. - paper ateb a 3-ineh circle and a souse/house Uluseraelon 
os le« (eeaplaee for 3-lnch circle scoring.) 

lees 33. - 4 house llluseraelons and 
6 face llluseraelona. 

leas 36* * .2 scrips of oakeag (3** z 8-1/2**) for parking loea 

1 oaksag circle <3-1/8** In dlaaaeer) for saeelng oue 
ears and erueks 

3 sees of differene colored ears and/or erueks 
(2 per sec). 

leess 37<^0. - oakeag flash cards (3-1/2** z 3-1/2**) of a square 

> figure, a erlangle figure, a plus sign, and an "X**. 
aulelple sheeea of paper see up for seudenea eo 
repllcaea figures wleh four quadranea. 

lees 62. - 1 aerlp of eape or aark on ehe floor la needed. 

lees 64. - a 2" z 4** z 10* piece of lumber or a balance board Is 
needed. 




35 



4 0 



best COPY AVAILABLE 




3 CIretm 
Scoring Criteria 



PrtdooioMdT circular liars 



Atr 

ilmuu^ 

23 

(CipuJi 

J.0 




36 



41 



BEST COPY AVAILABLE 




PCMM 4 V€rtJesi*HoriiontMJ Cros^ 

Scorifif Criuria 



Atf Strm 4;1 



1. Two M? ianmctiac lia<s 

2. Two cottdauous lioM 

3. AtlMM V^ofMchlin«withia20*ofia 
coma ontoasoa 




^ X 




§i§J COPY AVAILABLE 



37 



42 



Square 

Scoring Criuris 



oee 



Att 4.6 



Four clnriy dtSaod 
(conan aat^ noc b« jofuiar) 



a O 
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best COPY AVAILABLE 



Tftsngim 

Scoring Critcris 



t. Thm ckariy tides 
2. Om coner hicber thaa otben 



oofe ^ 
oat ^ 







BEST COPY AVAILABLE 



APPENDIX D 



DECISION RULES 
Prekindergarten/MSRP Tally Sheets 



• To be counted, students must have attended at least four months; counted at the school at which data 
is reported (“moved to” is not counted unless data of “receiving” school does not contain “moved” 
student). 

• To be counted as attaining individual standard: 

- Half year: 

~ At least tjw occurrences “helps in the classroom” 

~ At least two occurrences “meetings” 

— At least five occurrences “home activities” 

- Whole year (> 6 months in program) 

- At least four occurrences “helps in classroom” 

— At least four occurrences “meetings” 

~ At least nine occurrences “home activities” 
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Percent of Students Attaining Mastery on PK-SORT by Building 
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PROGRAM WIDE 
(N=446) 


95.7 

96.2 

89.0 

81.8 

82.5 

99.8 

97.8 

91.0 

93.7 

94.2 

68.8 

56.5 

93.3 




Webber II 
(N=16) 


93.8 
100.0 
100.0 

75.0 
81.2 

100.0 

100.0 

100.0 

100.0 

100.0 

68.8 
62.5 
93.8 




Webber I 
(N=33) 


100.0 

100.0 

93.9 

93.9 

97.0 

100.0 

100.0 

100.0 

100.0 

97.0 

84.8 
69.7 

87.9 




Salma (PM) 
(N=8) 


75.0 

75.0 

100.0 

75.0 

50.0 
87.5 

100.0 

87.5 

87.5 

100.0 

87.5 

25.0 
100.0 




Salina (AM) 
(N=18) 


88.9 

100.0 

88.9 

77.7 

44.4 
100.0 

88.9 

77.7 

100.0 

94.4 
61.1 

44.4 
83.3 




Rouse 

(N=34) 


97.1 

94.1 

97.1 

91.2 
100.0 
100.0 
100.0 
100.0 

94.1 
100.0 

91.2 
91.2 

100.0 


BUILDING 


Morley 

(N=17) 


100.0 

94.1 
52.9 

84.7 

88.2 
100.0 

94.1 

88.2 
88.2 
82.4 

58.8 
35.3 

100.0 


Loomis 

(N=32) 


93.8 
100.0 

78.1 

84.4 
78.1 

100.0 

96.9 
90.6 
96.9 

90.6 

40.6 

62.5 
96.9 


Longstreet 

(N=32) 


96.9 

90.6 

93.8 
81.2 
81.2 

100.0 

96.9 
96.9 
93.8 

100.0 

65.6 
53.1 
93.8 


= oT 

0) CM 

!■ k 

o ^ 


100.0 

100.0 

82.8 

75.9 

72.4 

100.0 

96.6 

96.6 

93.1 
96.6 
79.3 

55.2 

86.2 


Jones 

(N=34) 


97.1 

91.2 

85.3 
94.1 

100.0 

100.0 

94.1 

91.2 

91.2 

88.2 

70.6 

67.6 
94.1 


Houghton 

(N=31) 


100.0 

96.8 

93.5 

83.9 
74.2 

100.0 

100.0 

96.6 
100.0 
100.0 

83.9 

96.8 

100.0 


Heavenrich 

(N=36) 


97.2 

100.0 

97.2 
80.6 

72.2 
100.0 
100.0 

91.7 

97.2 
86.1 
63.9 

50.0 

86.1 


N. Haley 
(N=36) 


91.7 

91.7 
86.1 
63.9 

66.7 
100.0 

94.4 

47.2 

72.2 

97.2 

33.3 

58.3 
100.0 


Emerson 

(N=34) 


91.2 

100.0 

91.2 

88.2 
85.3 

100.0 

100.0 

94.1 
97.0 

85.3 
64.7 

29.4 

91.2 


Coulter 

(N=38) 


97.4 

94.7 
92.1 

86.8 
97.4 

100.0 

100.0 

100.0 

94.7 

97.4 

94.7 

36.8 

86.8 


Baillie 

(N=18) 


94.4 

100.0 

83.3 

66.7 

94.4 
100.0 
100.0 
100.0 

94.4 

94.4 

50.0 

16.7 
100.0 


PK-SORT 


Objective 

(Criteria)^ 


1 (80) 
2(80) 
3(50) 
4(70) 
5(50) 
6(85) 
7(80) 
8(65) 
9(50) 
10(80) 
11 (65) 
12(65) 
13(80) 
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APPENDIX F 



Table F-1 

Prekindergarten Families Attaining Objectives Regarding the Parents as Partners 



School 


Number of 
Students 
Enrolled^ 


Parent 
Participation 
Objective 14 

# % 


Parent 
Meetings 
Objective 15 

# % 


Homework 
Activities 
Objective 16 

# % 


Baillie 


17 


14 


(82.4) 


14 


(82.4) 


16 


(94.1) 


Coulter 


39 


27 


(69.2) 


36 


(92.3) 


24 


(61.5) 


Emerson 


36 


16 


(44.4) 


19 


(52.8) 


34 


(94.4) 


Haley 


36 


30 


(83.3) 


31 


(86.1) 


36 


(100.0) 


Heavenrich 


37 


36 


(97.3) 


35 


(94.6) 


36 


(97.3) 


Houghton 


33 


33 


(100.0) 


31 


(93.9) 


32 


(96.7) 


Jones 


37 


35 


(94.6) 


34 


(91.9) 


37 


(100.0) 


Longfellow 


33 


24 


(72.7) 


28 


(84.8) 


32 


(97.0) 


Longstreet 


33 


21 


(63.6) 


29 


(87.9) 


31 


(93.9) 


Loomis 


36 


33 


(91.7) 


32 


(88.9) 


34 


(94.4) 


Morley 


17 


16 


(94.1) 


14 


(82.4) 


16 


(94.1) 


Rouse 


35 


19 


(54.3) 


25 


(71.4) 


31 


(88.6) 


Salina (AM) 


17 


15. 


(88.2) 


15 


(88.2) 


14 


(82.4) 


Salina (PM) 


15 


7 


(46.7) 


11 


(73.3) 


4 


(26.7) 


Webber I 


34 


27 


(79.4) 


32 


(94.1) 


34 


(100.0) 


Webber II 


18 


14 


(77.8) 


15 


(83.3) 


16 


(88.9) 


TOTAL 


473 b 


367 


(77.6)C 


401 


(84.8)C 


427 


(90.3)C 



Note. N=473. 

^Number of students enrolled and attending program for at least four months. 

^While some students were enrolled at more than one site during that year, each individual student was counted 
only once in these statistics. 

‘^Objective attainment: 

--Parent. participation by at least 60% for at least four school activities. 

-Parent meetings by at least 60% for at least four Friday meetings. 

—Homework activities by at least 80% for at least nine home activities. (See Appendix D for additional 
decision rules). A O 



42 




U.S. Department of Education 
Office of Educational Research and Improvement (OERI) 
National Library of Education (NLE) 
Educational Resources Information Center (ERIC) 




NOTICE 



Reproduction Basis 




This document is covered by a signed "Reproduction Release 
(Blanket)" form (on file within the ERIC system), encompassing all 
or classes of documents from its source organization and, therefore, 
does not require a "Specific Document" Release form. 




This document is Federally-funded, or carries its own permission to 
reproduce, or is otherwise in the public domain and, therefore, may 
be reproduced by ERIC without a signed Reproduction Release form 
(either "Specific Document" or "Blanket"). 



EFF-089 (3/2000) 



^ 02b &01 



